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Extended Abstract
1. Introduction

ne of the consequences of learning

disorders is the reduction of academic

involvement in students. Students

with high academic involvement

participate more in challenging

academic activities and enjoy it, they
show more effort, persistence and perseverance,
they have more self-confidence and adaptability,
and to achieve their goals, they use behavior use
self-requlation (Gremmen et al., 2018). The
teacher's expectations lead to different behaviors in
the student and are formed through positive or
negative beliefs about the student's abilities that
affect his performance. The high expectation of the
teacher from the student causes more attention to the
student, they receive more opportunities to show
their abilities, which gives more encouragement and
opportunities for self-expression, thus causing a
feeling of self-satisfaction and the formation of a
positive self-concept. This is a factor for growth and
prosperity and vice versa. Likewise, the teacher's
expectations and motivation determine the use of
different methods to achieve the goal and success of
students (Heydari et al., 2022). In a research, (Islami
& Amir Ahmadi 2016) showed that there is a
significant  relationship ~ between  teacher's
expectations, academic self-efficacy and students'
academic progress. When it seems that a child has
the potential ability to learn and the situation and the
possibility of learning in school and yet after
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receiving sufficient education, he is not able to learn,
he can be considered as a person unable to learn in the
fields He considered reading, writing, hajji, eloquent
expression or mathematics (Hasani, 2023).

2. Materials and Methods

According to the subject, this research is a
correlational descriptive research and applied in
terms of its purpose. The statistical population of this
research includes all students with learning
disabilities in the fourth, fifth and sixth grades in
Birjand city in the academic year 2022-2023,
according to the announcement of the administration.
The total number of education in Birjand city was
140, based on the table of Morgan and Karjesi, the
statistical sample of this research was 103 students
with learning disabilities selected by random
stratified sampling method according to gender. The
research tool was the teacher's perceived expectations
questionnaire (Bulach, 2002), cognitive engagement
(zarang, 2013) and academic self-efficacy (Midgley
et al., 2000). Pearson's correlation coefficient and
multiple regression were used to analyze the
statistical data.

3. Results

Considering that the value of the Tolerance statistic is
greater than the cut-off value of 0.1 and the factor
density factor (VIF) is less than the cut-off value of
10, it can be concluded that there is no violation of
the assumption of collinearity. Therefore, the
assumption of linear regression is maintained.
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The results of table (3) show that the dimensions of
perceived teacher's expectations have been able to
simultaneously predict the cognitive engagement of
students with the value of explanation coefficient (R2)
of 0.69, so it can be concluded that the dimensions of
perceived teacher's expectations can predict 69% of
changes in cognitive engagement of students with
learning disabilities. The value of the standardized
regression coefficient (Beta) of cognitive involvement
for the teacher's support and guidance dimension
equals 0.660 and values (t=10.07, P<0.01), for the
teacher's uncertainty dimension equals -0.170 and
values ( t=-2.65, P<0.01), and for teacher control and
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guidance it is equal to -0.148 and values (t=-2.16,
P<0.01) which according to the value of t statistic The
result is significant at the alpha level of 0.01.
Therefore, it is concluded that the teacher's support
and guidance dimension positively and the dimensions
of teacher's uncertainty and teacher's control and
orientation negatively and significantly predict the
cognitive engagement of students with learning
disabilities, and the teacher's support and guidance
dimension is perceived teacher's expectations. It has
the highest prediction for students' cognitive
engagement.

Table 1. Summary of the regression model for predicting students’' academic self-efficacy based on perceived teacher

expectations

Criterion variable: cognitive involvement

Non-standard

Standard

predictor R? - o .
variable adjusted F coefficients coefficient T sig Tolerance  VIF
B error Beta
Teachersupport g g96 059 7674 258  0.25 0.666 1007 0.0001 0.70 1.41
and guidance
Uncertainty of 0438 016  -0170  -2.65  0.0001 0.74 1.34
the teacher
Teacher control 0413 019  -0148 216  0.0001 0.64 1.54

and direction

4. Discussion and Conclusion

The results showed that the dimensions of perceived
teacher's expectations could predict 69% of the
changes in the cognitive engagement of students with
learning disabilities, and the dimension of teacher's
support and guidance was positively and the
dimensions of teacher's uncertainty and teacher's
control and direction were positively negatively and
significantly predict the cognitive involvement of
students with learning disabilities, and the most
predictive cognitive involvement of students with
learning disabilities was for the dimension of teacher
support and guidance. Another finding of this research
also showed that the dimensions of perceived teacher
expectations could predict 78% of the changes in
academic self-efficacy of students with learning
disabilities. The dimension of teacher's support and
guidance positively and dimensions of teacher's
uncertainty and teacher's control and direction
negatively and significantly predicted the academic
self-efficacy of students with learning disabilities, and
the dimension of uncertainty of teacher's expectations
perceived negatively predicted the most. for the
academic self-efficacy of students. Therefore, it can be

explained that by increasing the support and guidance
of teachers and reducing the control and direction of
students by the teacher and creating a sense of trust
and confidence in students with learning disabilities,
the level of academic self-efficacy of these students
can be improved. Students made an impact and
improved.
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